Growing Up in Cities

I. Introduction

a. “Child’s Place in the world” Chronicle of Higher Education, 4/7/00, A21

II. Studying Children (Mauthner; Driscoll)

a. Interviews

i. Fred Hill, Lives & Times of urban  adolescents.  Activities which are reported the most are not necessarily enjoyed the most.

b. Participant Observation

c. Controlled Observation

d. Structured Activities

i. Drawings

1. John Dean, Housing Design & Family Values—Asking people what they want, they will overlook wants that are currently satisfied.  Drawing forces them to fill these in.

2. Muscovitch, Child’s  Perception of the Neighborhood (CMHC, 1980)  6-9 year-olds:

a. Schools show up as important (but not central, even when planned to be)

b. So do playgrounds

c. Shopping with parents is also high

d. Difference in play between s/f and m/f areas

3. Galia Weiser “City streets:  The child’s image as a basis for design,” Innovation in Play Environments, PF Wilkinson, ed..  NY:  St. Martin’s Press, 1980.    

a. “My street” ranges from 50-150 meters (no age given).  

b. Space is defined by large elements (houses & trees) which are drawn schematically in 2 dimensions, and defined by small-scale elements (fences, edge of sidewalks, garden, grass, signposts, garbage cans, and flowers) which are described in 3 dimensions. 

c. Space is drawn circularly (or in an elipse, if dominated by a main street). 

ii. Doll play (Brower)

1. time-consuming, difficult to codify

e. Questions:

i. What is the meaning to the child of the observed behavior?

III. Theories of Development

a. Overview

b. Key theorists

i. Brim & Kagan, Constancy and Change (1980)

1. Questions the traditional idea that the experience of the early years necessarily constrain the characteristics of adolescence and adulthood. P. 1

2. Chinese believe that the structure of the present exerts a profound influence on current phenomena.  Since future contexts cannot be predicted easily, the informativeness of the past is limited; hence there is less interest in origins.” P. 5

3. Scientists must not focus on just one age period, but instead study transformation over the life span.
4. Each cohort ages uniquely, since the events of the world have their effect on the various cohorts at different times in their development.

5. Trace the intellectual history of the idea of the possibility of human change:

a. Supernatural force/natural cause

b. Tranmogrification/transfiguration

c. Desire to change/need to maintain identity

d. Individual need for change/societal tolerance of change

ii. Urie Bronfenbrenner, Contexts of Child Rearing, Am. Psych., 1979

1. “We know much more about children than about the environments in which they live or the processes through which these environments affect the course of development.  As a result, our ability to address public policy concerns regarding contexts of childrearing is correspondingly limited.”  P. 844

2. “primacy of interpersonal process on the evolution of behavior” p. 845

3. “The pervasive use of a dyadic parent-child model leaves out of consideration the possibility that forces external to the two-person system could influence its effectiveness and outcomes.”  P. 846

c. Deprivation

d. Children in the city

e. Questions:

i. At what level in t he social fabric is control over the child’s behavior exercised?

IV. Play—the Work of the Child

a. Millar

b. Sponseller

c. folklore

V. The Environment

a. Environmental effects

i. Sandra Scarr, Psychology and children, Am. Psych. 1979, “It is necessary to study children’s behavior in context.”  Behavior has meaning, and meaning is given by [the] larger context and the child’s understanding of it.  P. 810.

ii. Howard Andrews, Managing Urban Space for Children  “Children are regular and natural users of the total environment, not just the spaces which adults—planners, or otherwise—provide especially for them.” P. 20  Basic concepts are competence (control) and self-regard (identity).

b. Children’s use of environment

i. Cecilia Perez & Roger Hart, “Beyond playgrounds:  Planning for children’s access to the environment,” Innovation in Play Environments, PF Wilkinson, ed..  NY:  St. Martin’s Press, 1980.    

1. Primary question is accessibility

a. How far can they go (and what forces restrict them)

b. What qualities of environment lie within this range (and is it rich enough?)

2. Empirical observations:

a. 1st grade—restricted movement (only go with parents)

b. 3rd grade—larger ‘free range’

c. 5th grade—boys range freely, girls still at 3rd grade level

c. Childrearing

d. Housing design

i. John Dean, Housing Design & Family Values, “Greatest influence of housing design is the way it modifies the numbers and kinds of social environments to which family members are exposed.”  P. 132

ii. Dorothy Smith, Household Space and Family Organization, “…spatial arrangements structure the ways in which people become directly accessible to one another.” P. 55

e. Playground design

f. Questions:

i. Does the physical environment have any impact on child development? (Gary Moore)

1. What is “impact”?

a. Long/short run

b. Causal/contributing

c. Unhealthy/undesirable

2. What is “development”?  Impacts are already confounded into existing development theories.  Cognitive?  Social?  Emotional?

VI. Designing for Children

a. Policy making

i. Fred Hill, “Lives & times of urban  adolescents”  Ninth graders.  Provision of opportunities is more amenable to manipulation for socially desirable ends than several other factors (which may be more important but are beyond the scope of government to influence).

b. Questions

i. Of the influences on a child’s behavior, which are amenable to public (or private) choices?

